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Introduction

The purpose of this report is to provide overviews of (a) progress made so far, and (b) how I plan to proceed with my
investigations. The focus of this research is to investigate how service learning influences learning in general and second
language acquisition (SLA) in particular. | am especially interested in exploring the affective benefits for a service learning
approach to instruction.

Progress

My investigations so far have been focused in two areas: applicability of existing theories of learning, and fieldwork. As for
existing theories, | have identified the following as having direct relevance: (a) anxiety, (b) autonomy, (c) attribution theory,
(d) experiential learning, () multiple intelligences, (f) situated learning, (g) social development theory, and (h) social learning
theory. Other theories of learning that have moderate relevance are: (i) cognitive dissonance, (j) elaboration theory, (k)
minimalism, (I) repair theory, and (m) structural learning theory. In terms of fieldwork, | planned and conducted a study tour
to the Philippines which involved students in educational volunteer activities aimed at two groups: indigenous children on
the island of Mindoro, and street children in Manila.

Next Steps

I now have data in the form of ten written reports (3 from 2010, 7 from 2011) from student participants and audio recordings
of debriefing sessions. | will conduct a qualitative analysis of the reports and recordings, looking for connections to the
above-mentioned theories as well as affective dimensions of SLA, begin writing up my findings, and present these findings
in Japan and overseas.
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