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This paper is intended as a progress report of my research into the pedagogic merits of service
learning (SL) and how this impacts intercultural communication. A number of recent articles have
reported on the successes of SL, and my review of the literature for tertiary settings has uncovered
findings on the positive impact of service learning on self-concept, moral development, engagement
and retention, and overall student learning. As outlined in previous reports, the focus of my inquiry
is to find out how SL relates to other theories of learning and look for empirical evidence of these
links. Specifically, 1 have been instigating a number of SL projects in Japan and the Philippines
based on best practices and analyzing student reports for hints at how these projects are facilitating
learning in various domains (cognitive, affective and interpersonal). In addition to categorizing
excerpts from these reports, | have been proceeding with translation of student reports from Japanese
to English and vice versa. Currently, | am planning a third Philippines Study Tour. In my final report,
I will try to outline adjustments | have made to better facilitate deeper learning. The excerpts are too
lengthy to include in this report, but comments from a number students have pointed to the power of
cognitive dissonance. Several students mentioned having certain expectations and then being
surprised by what they saw or experienced in the Philippines. The implication for teachers is that we
need to structure this type of cognitive dissonance into our lesson plans. Several students also
mentioned their experiences working with the Teachers Helping Teachers (THT) volunteers. THT
provides teacher training in areas where teachers do not have access to professional development
opportunities. The comments highlight how impressed participants were with these teachers and
their efforts. | believe these comments together highlight a link with apprenticeship learning. In
conclusion, evidence so far supports the hypothesis that the power of SL is related to well
established theories of learning, and that teachers can leverage pedagogical practices based on these

theories to improve both the quantity and quality of learning.
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